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ABSTRACT 

The flipped classroom  is an innovative learning approach for teaching English grammar in 

Understanding Structure courses. The lecturer may provide the students with a PowerPoint or video to 

watch at home. The grammar principles are then applied in class through discussion, practice, and peer 

evaluation. With this approach, students are encouraged to learn at their own speed and arrive at class 

ready for more in-depth discussion. This research approach is a literature review, which entails 

examining a range of sources, including pertinent research findings and reference books, in order to 

develop underlying hypotheses. The flipped classroom has been shown to improve students' 

motivation, foster active engagement, and improve their understanding of grammar principles. Its 

efficacy, however, depends on having top-notch materials and students taking ownership of 

completing assignments before class. 
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INTRODUCTION  

            One of the most important components of learning English is grammar. The goal of 

studying English is to improve one's language and communication abilities. Grammar 

knowledge helps students to build proper sentences or phrases, which is crucial for efficient 

communication; without this comprehension, students may find this section difficult. Grammar 

is the set of rules for building words and sentences. For students to correctly arrange English 

words, it is crucial that they master this. One's ability to acquire and master other languages 

might be hampered by a lack of understanding of grammar, hence its significance cannot be 

emphasized enough. According to Framework (2010) by studying grammar rules, learners are 

able to make a sentence from words and how to arrange sentences become paragraph. In 

teaching grammar, it is important of the lecturer to confirm if the learners can apply their 

understanding of grammar to construct sentences. Thus, the approach to teaching grammar 

should emphasize not only the structure but also usage and the meaning. 

The grammar course is one of crucial subjects that is consistently taught from the 

first semester through the fifth semester in the English education department in Indraprasta 

university. In Understanding Structure courses, This course focuses on the structure of English 

grammar, including Gerund, Coordinate Conjunction, Adverb Clause, converting Adverb 

Clause into Adverbial Phrase, Connective, and Conditional Sentence Betty Azar (1985). In this 

course, students are expected not only to grasp the theories or sentence structures of the English 

language but also to be able to practice and create their own sentences based on the grammatical 

rules they have learned. 

Indraprasta University has blended learning method in the learning process, both online 

and offline. In the Understanding Structure courses in the 4th semester which has 3 credits with 

100 minutes. due to limited time and material in the course learning process, then to study 

theory and practice ineffective to achieve the standard of student competence in the face-to-

face class. In order for students to use grammatical patterns, students must study theories well 

mailto:titafkg19@gmail.com


BRIGHT: A Journal of English Language Teaching, Linguistics and Literature 
Vol.8 No.2, July 2025, pp. 2116-223 

E-ISSN: 2599-0322 

217 
 

first, then work on exercises to understand the application of the theory, then they must practice 

constructing sentences based on the patterns learned. Therefore, it takes adequate time to study 

each topic on the Understanding Structure courses. 

Based on the explanation above, the writes uses the flipped classroom approach offers 

an innovative solution by taking grammar lessons out of the classroom and using face-to-

face time for interactive practice. The application of flipped classroom in Understanding 

courses can improve students’ understanding and skills in grammar. The flipped classroom is a 

learning approach where students can engage with online or offline materials before attending 

class, building their knowledge and skills through guidance from their lecturer. According to 

Bergman and Sams (2012) said that basically the concept of a flipped class is this: that which 

is traditionally done in class is now done at home, and that which is traditionally done as 

homework is now completed in class. The learning approach differs from the conventional 

method, where the teacher teaches the material in the classroom and then gives homework to 

the students at home. In the flipped classroom, communication between teachers and students 

is combined with self-study that usually uses technology, i.e. students receive video learning 

on the topic being studied. Learning Approach In Understanding Structure courses, flipped 

classroom method is expected to be the answer to existing problems. With this model, teachers 

can create videos that contain explanations about theories and rules of grammar and set 

examples. One of the advantages of this video is that students can watch back explanations 

from lecturers if needed. The videos used are not limited to the tape of the lecturer only, but 

can also include material from other appropriate sources. The use of this video is very helpful 

in overcoming time constraints in grammar learning. 

The purpose of the study is to apply the flipped classroom method to improve student 

grammar skills in Understanding Structure courses. Flipped classroom has proven to be an 

effective approach to learning based on the results of several previous studies. Therefore, this 

method is considered appropriate to apply in Understand Structure courses on the English 

language education study program at Indraprasta University. Students will engage in material 

practice, complete tasks, and conduct group discussions. Teaching lecturers also have the 

flexibility of time to provide feedback on student work, so that they are expected to increase 

their motivation and ability. 

LITERATURE REVIEW   

1. Flipped Classroom  

A flipped classroom refers to a kearning approach that is enhanced through the use of 

techology. Some experts has argued some definition of Flipped classroom. Baker (2000) the 

flipped classroom refers to learning strategy that sticks to technology to deliver  the 

materials to students outside the classroom and provide and discussion inside the classroom 

to make students more engaged in learning materials at a deeper level. In the flipped 

classroom, the students are actively engaged in their learning, and the teacher is as facilitator 

in the teaching-learning process. This approach opens up time for the teaching and learning 

process that emphasizes the role of students in cooperative enviroment.  In other words, 

Strayer (2012) states that flipped classroom is a teaching approach that employs technology 

to shift course materials outside the classroom and apply the concept with practice inside 

the classroom. Strayer also reveals that the technology used in the flipped classroom has 

two cateria. The first is that it has to explain course materials and provide examples of the 

concepts entirely. The second is that it is intended do deliver a broad knowlegde of the 

materials and should have few technologycal issues. 
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Another definition of the flipped classroom is from Hamdan et al. (2013) the flipped 

classroom is pedagogical approach in which teachers deliver the learning materials by using 

technology such ad screencast or video recording as well as make it avaiable for students to 

access it outside the classroom as manytimes as they need to transform in class time into a 

dynamic, collaborative learning space in which teachers actively  engage students in the 

learning process. The same point  is also argued by Bishop and Verleger (2013), that define 

flipped classroom is an educational technique that has two substantial components: the use 

of technology outside the classroom and the involvement of interactive learning activities 

inside the classroom.  

It can be concluded that the flipped classroom method is a strategy where learners 

study the subject matter using different technology-based resources outside the classroom, 

then practice the concepts by participating in interactive learning activities during class 

time. This approach aims to help students connect with the content more profoundly. 

2. Types of flipped classroom  

According to Utami (2017), the flipped classroom learning model has several types, 

namely as follows:  

a. Traditional flipped  

Traditional Flipped is the simplest flipped classroom learning model. The learning step 

is for students to watch learning videos at home, then when in class they do activities 

and do the assignments given in groups. Then at the end of the lesson, quizzes are 

conducted individually or in pairs.Mastery Flipped 

b. Mastery Flipped 

Mastery flipped is a development of Traditional Flipped. The learning stages are almost 

the same as Traditional Flipped, except that at the beginning of the lesson they are given 

repetition of the material at the previous meeting. 

c. Peer Instruction 

 Flipped Peer Instruction Flipped is a learning model where students learn basic material 

before starting the class through videos. When in class students answer conceptual 

questions individually and students are given the opportunity to argue with each other 

on the questions given to convince their friends to answer. At the end of the lesson, an 

individual comprehension test is given. 

 

 

d. Problem based learning 

Flipped Problem Based Learning Flipped is a learning model in which students are 

given videos that provide instructions for solving problems that will arise in class. In 

this model students work with the help of the teacher. When in class, students do 

experimentation and evaluation. 

3. Characteristics of Flipped Classroom 

According to Abeysekera and Dawson (2015), the characteristics of the Flipped 

Classroom learning model that distinguish it from ordinary learning models are: 

a. Change in the use of class time.  

b. Change in the use of time outside the classroom.  

c. Do activities that are traditionally considered homework in class.  

d. Do activities that are traditionally considered in the classroom, outside the classroom.  

e. Activity in the classroom emphasize active learning, peer learning and problem solving.  
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f. Pre and post class activities.  

g. Use of technology, and video as the media. 

4. Benefits and challeges of Flipped Classroom 

  According  to Basal (2015), a flipped classroom has many benefits. The explanation are 

described as follows: 

a. Learning one own pace 

Unlike the regular class which the teacher lectures in classroom with limetd time, the 

flipped classroom students have more time to learn. The students area free to watch the 

video whenever and wherever they are interested in. Moveover, the studentsmay relpat 

many times whenever they want. Therefore, the subject is more easily to understand. 

b. Advance istudents ipreparation 

Watching ivideo ior ireading isome iarticles ibeforehand igive iforeknowledge iabout 

iwhat ithey iare igoing ito istudy iin ithe iclass. iStudents ihave ialready iknown ito iwhat 

iunit itopic ithey iwill idiscuss iin ithe iclassroom. iThey iare imore iprepared ito iattend 

iand icontinue ithe inext ilesson. iFurthermore, iadvance ipreparation iimproves 

istudents’ icomprehension iof ithe icontent iof ithe ilesson iand iincreases itheir 

iparticipation iin ithe iclassroom iactivities. 

c. Increasing iparticipation i 

Flipped iclassroom ihelps istudents ito ibe imore iactive iin ithe iclassroom iactivities. 

iIt iis idue ito ithe iadvance iprepraration. iStudents’ iparticipation iin ithe iclassroom iis 

imore ithan ibefore ias ithey iwatch ithe ivideo iregularly. iThe iparticipation iin ithe 

iclassroom iincreases isince ithe ilecture iis igiven ioutside iclassroom ihour, iand ithe 

itime iin ithe iclassroom iactivity imeeting iwith iteacher iis idedicated ito idiscussions 

iand iincreasing icomprehension. 

d. Overcoming ithe ilimitation iof iclass itime 

Considering ithe ifact ithat iclass itime iis inot ienough ifor ilearning, iflipped iclassroom 

iis iuseful iand inecessary ifor ithe istudents. iLearning ia isubject iwith imany istudents 

iand ilimited itime iis iconsidered iineffective ifor ithe istudents. iMoreove, ilearning 

ilanguage irequires iexperience iin ithe ilanguage. iClass itime iis inot ienough ito ilearn 

iin idepth. iStudents ineed imore itime ito iget imore iexplanation ifor itheir inext 

ilesson. i 

Despite imany ibenefits iof iflipped iclassroom iseveral ichallenges imust ialso 

ibe iacknowlegde. iCorrea i(2015) imentions isome ichallenges ifor ithe iteachers iin 

iimplementing iflipped iclassroom, iand ihe iproposes ia isolution: 

a. Boring/ inot iengaging ilessons i: ithere imight ibe imore idistraction ithan ithere iwould 

ibe iin iclassroom iif istudents iwere ilearning ithe imaterials iat ihome iwithout iteacher 

isupervision. iTeachers ican iavoid iboredem iby iusing imultimedia iand iother 

ientertaining iinformation, ikeeping ithe ivideo-based imaterial ibrief, iand igiving 

itheir istudents isomething ito ido. iAt ithe isame itime, ithey iwatch i isuch ias itaking 

inotes ior icompleting ian ionline iquiz. 

b. Making iteachers ino ilonger ineeded. iSome iteachers imay ifeel ithat itheir iefforts ito 

iflip ithe iclassroom iwill ibackfire iand idemonstrate ithay ithey iare ino ilonger 

ineeded. iThe isolution iis ithat ithe iteacher ican iadopt ithe iperspective ithta iteaching 

iid iabout imore ithan ijust iimprating iknowledge. iVideos ican ireplace ilectures 

ibetween ithe iteacher iand istudents, ibut ithey icannot ireplace ithe idepth iof imany 

iadditional iexchanges ibetween iall iparties. 
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c. Students ineed ito iwatch ithe ivideos/learn ithe imaterial ibefore ithe iclass. iIt iis 

iundeniable ithat isome istudents imay ineed ito ilearn ithe imaterial ithat ithe iteachers 

igive ibefore iattending ithe iclass. iThe iteacher ishould iremind ithe istudents iabout 

ithe iimporatance iof ipreparing ithe imaterila ibefore ithe iclass ito icomplete ithe iin 

iclass ilearning. 

d. Need ifor imore i(technology) iresources iand itime ito iproduce ithe imaterials: ischool 

iwith ilimite ifunding imay irequire iadditional iresources ito iprovide ithe inecessary 

ibased-materials imay itake itoo imuch itime. iThe isolution iis ithat ithe iteacher ican 

iuse ivarious itools ion ia ilow ibugdet ibut istill igive igood iresults. iAdditionally, ithe 

iteacher ican itake ivideo ior itechnology-based imaterials ifrom itrsted iinternet isites 

ito isave itime. iThe iflipped iclassroom iis inot iabout itechnology ibut iabout 

ichanging ipedagogy imeaningfully. 

5.  iTeaching igrammar iin iUnderstanding iStructure icourses iby iusing iflipped 

iclassroom i 

Flipped iClassroom idesign iis ibased ion itheory iof iBlomm‘s i(1956) ireceived 

itaxonomy iof icognitive idomain. iThis itaxonomy iprovides isix imajor icategories iof 

icognitive iprocesses, istarting ifrom ithe ibottom ito ithe ihighest ilevel: i 

a. Remembering: iIn ithis istep, istudents irecall ithe imaterial i(every ichapter) ifrom ithe 

ivideo iand iPPT ithat igiven iby ithe ilecturer iat ihome ior ioutside ithe iclassroom. i 

b. Understanding: iStudents iare iable ito iunderstand iand iinterpret ithe imaterial ifrom 

ithe ivideo iand iPPT iand iwrite isome idifficulties ithat ithey iget iwhen ithey ilearn 

ifrom ithe ivideo. 

c. Applying: iStudents iidentified iand iexplore ithe iwhole iof imaterials iin 

iUnderstanding iStructure icourses. 

d. Analyzing: iby iusing itheir icritical ithinking, istudents iare iable ito ianalyze ierror 

iinside ithe isentences, idiscuss iand ishare itheir idifficulties iin ilearning imaterials. 

e.  iEvaluating: iStudents imake ijudgements iand iassessments iabout ithe ivalue iof iideas 

iand ithe iwhole ilearning iprocess, iinterpret iand ijustify. 

f.  iCreating: iStudents iare iable ito imake itheir iown isentences iappropriately. 

RESEARCH iMETHOD i 

This iresearch imethod iis ia iliterature ireview, iwhich iis ia iconceptual iexamination 

iaimed iat iclassifying iand idetailing iconcepts ithat iare irelated ito ia ispecific istudy ior 

itopic, iand iexplaining ithe iconnections ibetween ithose iconcepts. iSarwono i i(2006) 

isuggests ithat ia iliterature ireview istudy iinvolves ireviewing ivarious isources, isuch ias 

ireference ibooks iand irelevant iresearch iresults, ito iestablish iunderlying itheories ior 

iconcepts ifor ithe iresearch itopic ibeing iinvestigated. 

Research iactivities iwere icarried iout iby igathering ipublished iliterature ifrom 

ibooks, ijournal iarticles, iconference iproceedings, itheses, iand idissertations. iThe istudy 

ifollowed istages iinvolving icollection, iprocessing, iand iconclusion iof idata iby iemploying 

idocumentation imethods iand itechniques. iThis iincluded iselecting, ianalyzing, iand 

ipresenting idata iin iaccordance iwith ithe ireferenced iliterature irelate ito ithis istudy. i 

RESULT iAND iDISCUSSION i 

Grammar ilearning iactivities iin iclasses iboth ioffline iand ionline ido inot ialways igo 

ias iexpected. iSometimes istudents ican iunderstand ithe imaterial, isometimes istudents ihave 

idifficulties. iStudents ineed ia ilong itime ito isolve iproblems, iwhile ilimited ito ithat 
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ilearning itime ishort iat ischool. iFlipped iclassroom iallows ilecturer ito itake iadvantage iof 

ilonger itime ihelp istudents iin iproblem isolving, ias iLesson imaterial ican ibe istudied iand 

iunderstood iby istudents ioutside iclasses/at ihome ior ianywhere iand ianytime ibefore ithe 

istart iof ia iclass imeeting ito ilearn ithrough ivideo. iIn ithe iapplication iof iflipped 

iclassroom, istudents ihave ilearned ifirst iabout ithe imaterial, iso ithat iwhen ithe ilearning iis 

ioffline, ithey iare iready ito imake ithe icorrect isentences iin igrammatical ipattern ibased ion 

ithe imaterial idelivered iby ilecturer. iThis isituation iencourages istudents ito ibe imore 

iexcited iin ithe ilearning iprocess. iThis iteaching imethod ialso iallows istudents ito 

iunderstand ithe imaterial imore ideeply, ias ithey ihave ienough itime ito istudy itheory iand 

ipractice ithrough ivideo. iThe iflipped iclassroom iclassroom iis isuitable ifor igrammar 

iteaching, iwhere istudents imust inot ionly iunderstand igrammar irules, ibut ialso ibe irequired 

ito iapply ithese irules. iThus, igrammar ilearning itakes ia ilong itime. iAccording ito iKaur 

i(2020) i“Consequently, ithe iteaching iof igrammar iknowledge irequires ia iconsiderably 

igreat ideal iof itime. iEven ithough iadequate igrammar ilearning iactivities iare ialready 

iarranged iin ithe iclassroom, iyet ian iadditional igrammar ipractice iclass iis icrucial ito ibe 

icarried iout ias iwell. iKaur’s istatement iabove iis iin iline iwith ithe iflipped iclassroom ithat 

iapplies iinside ilearning icoupled iwith ioutside iclass ifor iGrammar iclasses. i 

There iare iseveral iprocedures ithat imust ibe iperformed iin ithe iuse iof iflipped 

iclassroom iin iUnderstanding iStructure icourses iperformed iby ilecturer. iThe ifirst, ipre-

class; iThe ilecturer iconveys iabout isemester ilearning iplans iin iUnderstanding iStructure 

icourses iand iintroduces ilearning istrategies iand ilearning irules iwith iflipped iclassroom. 

iThen ithe ilecturer imust iprepare imaterial ibased ion ithe ilearning iobjectives iand ithe 

ilearning icontent iintegrated iwith itechnology iand iencourage istudents ito ilearn iit ioutside 

ithe iclassroom ibefore iattending iclass. iMaterials ican ibe iused iin ithe iuse iof iflipped 

iclassroom, iare ivideo iand ippt. iThe isecond, i iout-class ilearning; ithe istudents iare iasked 

ito iwatch ivideo iabout ithe imaterial iand ido inote isome idifficuties imaterials. iAfter ithe 

istudents ilearn ithe imaterials, ithey ihave ian ionline idiscussion. iNot ionly ithe ilecturer 

igives isome iquestions ibut ialso ithe istudents iask ithat ithey ihave inot iundestood iabout 

ithe imaterials. iAnd ithe istudents ido isome iquizzes ifor irecalling ithe imaterial. iThe ithird, 

iin iclass iactivities; iIt ioccurs iin ithe iclassroom iduring ithe iteaching iprocess. iDue ito ithe 

ifact ithat ithe imaterial ihas ibeen iviewed iby istudents ibefore ithey iattend iclass, ithe 

ilecturer imust imotivate ithem ito iparticipate iin iengaging iactivities. iThe ilecturer iasks 

isome iquestions ifrom ieach istudent ibased ion itheir inotes. iStudents iconduct idiscussions 

iin igroups iand ideliver ithe iresults iof itheir idiscussions iand iwork itogether iin igroups ito 

isolve iproblems igiven iby ilecturer. iThe istudents iare iasked ito imake itheir iown isentences 

icorreclty iin igrammatical ipattern, ialso ithey imake isome ierror isentences iand irandom ito 

ithe istudents ifor icorrecting ithe isentences. iThen, ithe ilecturer igives idirections ito istudents 

ito ithink icritically iand iorganize ilearning iactivities ito ibe imore iinteractive iand iexpand 

istudent iknowledge. iThe ifourth, ipeer ifeedback iand ireflection; iPeer ifeedback iand 

ireflection iare isupplementary icomponents iin ia iflipped iclassroom, iyet ithey iplay ia ivital 

irole. iAfter ithe istudent ifinish ito iunderstand ithe imaterials iin iUnderstanding istructure, 

ipeer ifeedback iwill ibe iconducted ito icorrect ithe istudents' isentences. iIn ithis iactivity, ithe 

ilecturer iencourgaes istudents ito igive iconstructive ifeedback. iAfter iparticipating iin ithe 

ipeer ifeedback isession, istudents iare irequired ito iengage iin ireflection. iThis ireflection 

iincludes idissussions iwith ipeers iand ithe ilecturer ito iindentfy ikey iareas ifor 

iimprovement. 

 

CONCLUSION 

The iflipped iclassroom imethod iis ian iapproach ithat ican ibe ia iway ito iimprove 

istudents’ iunderstanding iof igrammar. iWhen iusing ithis imethod, istudents ican ibe ibetter 
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iprepared ito ireceive ilessons, ias ithey ihave iacquired ibasic iknowledge iof ithe ivideos ithat 

ihave ibeen iwatched ibefore. iThe iflipped iclassroom imethod ihas iseveral iprocedures iin 

iits iimplementation, inamely ipre iclass, ithe ilecturer iprepares ithe imaterial iwell ibased ion 

ito ithe isemester ilearning iplan iand ithen ilecturer iprovide ivideos ito istudents ifor itheir 

imaterial iand ilastly istudents iare iasked ito ido inotes iwhat ithey ihave inot iunderstood iyet. 

i iOut iclass, istudents iare iasked ito istudy ithe imaterial ithrough ivideo ithen ionline 

idiscussion iand ithe ilecturer igives iquiz ito istudents iwho iaim ito iknow ithe istudent’s 

iunderstanding iof ithe imaterial isubmitted. iThen iin iclass iactivity, ithe ilecturer iwill 

ireview istudent’s ilearning imaterial iat ihome. iAt ithis istage, iit iis iused ito iimprove 

iunderstanding ithrough igroup idiscussions, iquestion-answer isessions, iand iproblem-solving 

iactivities ifacilitated iby ithe ilecturerc. iAnd ithe ilast istage, ipeer ifeedback. iProviding 

ifeedback ifrom ipeers iabout ipresentation itasks ior iunderstanding iof ithe imaterial. iBy 

iactively iinvolving istudents iin ithe iassessment iand iimprovement iof itheir ilearning 

ioutcomes, irather ithan isolely irelying ion ithe iteacher. iWhen iimplemented ieffectively, 

ipeer ifeedback ican iserve ias ia ihighly ivaluable itool ifor ienhancing ithe iquality iof 

ieducation. 

This iapproach ioffers ia iwide irange iof iadvantages iin iteaching igrammar, iincluding 

iincreased istudent iparticipation, istimulating iindependence iin ilearning, iand iproviding i 

iopportunities ifor ilecturers ito ibetter irecognize ieach istudent’s ineeds. iTherefore, ithe irole 

iof ilecturer iis inot ionly ias ia ifacilitator, ibut ialso ias ian iactive ilearning idirector iin ithe 

iclassroom. iThis iapproach ialso ifacilitates ioptimal iuse iof itechnology iin ithe ieducational 

iprocess. 
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